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ABSTRACT 

This report gives the 1990 results of the Primary 
Assessment Program (PAP) . The program monitors achievement in reading 
and mathematics in urban and Aboriginal schools in the Northern 
Territory (Australia). It provides feedback to schools on the 
performance of their students in basic skills and provides indicators 
of performance for public reporting. Since 1986 tests have been 
administered in reading, writing, and mathematics for urban and 
Aboriginal schools annually. The target groups were students at grade 
5 and 7 in urban schools and grades 5 to post-primary in Aboriginal 
schools, and students of secondaryaged Community Education Centres. 
The following results were generated by the study: (1) grade 5 
students in urban schools found the mathematics test relatively easy, 
with 38% of all questions falling in the easy category compared to 
25% in the very difficult category; (2) grade 7 students in urban 
schools found the mathematics test relatively difficult, 17% of all 
questions were in the easy category compared to 32% in the very 
difficult category; (3) results of the mathematics questions for 
students in Aboriginal schools were well distributed in three 
categories of difficulty; (4) students in grades 5 and 7 in urban 
schools did not find the reading tests difficult; and (5) Aboriginal 
students found the reading tests to be moderately difficult. This 
report provides tables and graphs presenting the percentage of 
correct answers for each test item, distribution of test scores, and 
means for subtests. Appendices include sample test items used in PAP. 
(LP) 
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FOREWORD 



I commend this report to all readers and particularly those in schools. The aim in developing 
the Primary Assessment Ftogram is to satisfy two basic objectives: the provision of 
assessment which schools will find useful and the collection of data from which to make some 
evaluation of our efforts in some of the fundamental areas of education in the Northern 
Territory, 

The Primary Assessment Program is an integral part of the assessment strategy employed in 
the Northem Territory, The program is overseen by the Primary Assessment Committee o£ the 
Boaud of Studies. Changes to the Primary Assessment Program are continually being made in 
response to recommendations and suggestions received from principals and teachers. The 
baiJc of tests being accumulated over the years constitutes a valuable resource for teachers. 

Teachers are involved at all levels in the program and inservices were recentiy held in various 
centres* It was evident that teachers found the tests useful not only as a way of evaluating their 
own work, but also as diagnostic tools to help their students. Close involvement of teachers 
means that the tests are relevant to the implemented curriculum, tlj^-they reinforce the 
objectives of the curriculum and that teachers involved benefit from the strong professional 
development in working with the program. 

The program has won wide acceptance and recognition in NT schools in recent years. It has 
been very pleasing, to see the way in which some schools have made the Primary Assessment 
Program integral to their teaching program and are exploiting it to the full. 




DrCH Payne 
Chairman 

NT Board of Studies 
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INTRODUCTION 



The Primary Assessment Program (PAP) monitors achievement in English and Mathematics 
throughout the Northem Teiritory each year. It originated in 1982 after the results of NT 
students in a national testing program (Australian Studies in Student Performance Project) 
triggered a vigorous public debate on standards. A system-wide testing program on basic 
skUls was introduced in urban schools for Years 5 and 7 in 1983 and in Aboriginal schools in 
1986. 

Prior to 1988, assessment of achievement in urban schools was based on minimum 
competencies (core objectives) for reading and mathematics. Since the tests were pitched at 
relatively low levels with passing scores of 70% correct for reading and 80% correct for 
mathematics, most uri)an stuaents 'passed' and did not find them sufficiently challenging: thus 
they were not taken seriously. Teachers did not find them particularly helpful and except for 
identifying students in the lowest 20% of the scale, the program appeared to have no useful 
purpose. 

In 1988, the focus of the PAP in urban schools for Year 7 changed to an assessment of 
achievement in the whole curriculum rather than in core objectives and the following year 
similar changes were made for Year 5. However, the testing program for Aboriginal schools 
is still based on minimum competencies expected of students in Year 5. The essential 
difference between the urban and Aboriginal programs is that the former measures achievement 
on the total curriculum while the latter measures achievement at stages 3, 4 and 5 of the 
Northem Territory English core curriculum and stages 3 and 4 of the Western Australian 
Mathematics syllabus. 



AIMS OF THE PROGRAM 

The main purpose of the program is to provide feedback to schools on the performance of their 
students in basic skills and to provide indicators of performance in some aspects of literacy and 
numeracy across the system. In more specific terms, the aims may be summarised as follows: 

• at the classroom level, to provide test results of individual students in reading and 
mathematics that would assist learning 

• at the school level, to provide test data that would allow schools to compare both 
individual and group i.e. school cohort results with the Territory norms 

• at the system level, to provide test data on performance in reading and mathematics 
across the Territory 

• at both the school and system levels, to give indications of areas of strength and 
weakness in reading and mathematics 

• to provide schools with a bank of high quality assessment materials. 



THE TESTS 

The tests in reading and mathematics for urban and Aboriginal schools are administered 
annually. The target groups are Year 5 and 7 students in urban schools, and all students in 
Years 5, 6, 7 and post primary in Aboriginal schools and secondary- aged Community 
Education Centre students. All students are expected to participate. 

Writing is assessed in urban and Aboriginal schools every year by moderation of teacher- 
assessed sample scripts sent in from schools. Schools are asked to return samples of students* 
writing from two genres, e.g. argument and explanation, in accordance with procedures 
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previously outlined These are graded by a team of experienced teachers as showing *high*, 
'medium' or 'low' competence. The results are published in a booklet which also includes a 
checklist of 'descriptors' for assessing quality in key aspects of writing and samples of 
students' work with grades and annotated conmients. 

Tests for the Aboriginal program are written by teachers and staff with experience of teaching 
in Aboriginal schools, who produce materials with meaning and relevance for Aboriginal 
students. Although it is recognised that no achievement test measuring learning can be 
completely cidture-firee, great care is taken to remove elements that might seem to be culture- 
biased. _ - - 

For generating items, a test specifications chart is used; this provides the mechanism for 
checking the number of items for each content area and the nature of ability or skill involved. 
A small, proportion of the questions in the mathematics tests measure recall: the majority 
measure understanding and appUcadon of concepts. 

Before finalising the tests, the questions are trialled in a sample of schools and subjected to an 
item analysis to improve their quality. Each question is checked for relevance to die content 
area; indices of difficulty, discrimination and reliability are calculated, based on traditional test 
tiieory. Some items are discarded wiUiout further work; many require modification in text 
and/or graphics. The procedures used in die item analysis are designed to ensure the validity 
of the tests in terms of tiieir relevance to the syllabus content and classroom instmction, their 
reliability and their ability to discriminate between able and less able students. 

Students' marked answer sheets are returned to the Curriculum and Assessment Division for 
processing and analysis. Diagnostic information is found for use by both schools and system 
and an analysis of performance between administrations is undertaken to detect changes and 
discover trends. 

After the program is completed, the test results are reported. Each school receives its own 
students' and the Territory results, to enable them to make comparisons. Students' answer 
scripts, which are sent to Curriculum and Assessment for data input and analysis, are returned 
to the school. All information is confidential and the public report of Territory- wide results 
does not include details for individual schools. 

Three types of statistical reports are generated for the school and the system: 



Report No. 1: Percentage Correct on Each Item 

This report gives data showing percentages of students answering each question correctiy for 
the school and Territory cohorts respectively. The items are ranked in order of their difficulty 
for Territory students. The report has been found to be particularly useful in identifying areas 
of strength and weakness within the cohorts. 

Report No. 2: Distribution of Test Scores 

This report shows die raw scores and percentages obtained by individual students on each test 
Ifi a particular school. The distribution of scores for Territory students is also provided for 
each of die tests. The report enables a student's status in relation to the Territory population to 
be readily determined on any test 

Report No. 3: Means for Subtests 

In this report, the means and standard deviations for subtests are generated for both the school 
and Territory cohorts, allowing comparisons to be made. The report enables the school and 
the system to identify specific areas in the curriculum which may need further attention. 
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An analysis is done to compare perfozmance between administrations. This is carried out by 
repeating the same tests in reading or using *link* items in mathematics. 

One significant outcome of the program is that information is available about what each 
question measures and what proportion of Territory students answered it correctly. This is 
useful when teachers administer the same tests to other students or assemble their own tests 
from the test collection. In reading and mathematics, information is provided regarding the 
concept, skiU or process each item measures, as well as the level of difficulty. 
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MATHEMATICS - INTRODUCTION 



In urban schools, the mathematics tests were administered in two sections: each section being 
administered on the same day and completed in forty-five minutes. These were designed to 
assess achievement in the whole curriculum. 



One written and one practical mathematics test were set for Aboriginal schools. These were 
based on Stages 3 and 4 of the WA Mathematics Syllabus and were intended to measure 
minimum competencies. The written test was untimed and in two sections, bc th being 
completed on the same day. There were six items in the practical test, all of w'lich were 
attempted with each student during the testing period. 

The written mathematics tests for both urban and Aboriginal schools comprised sixty items 
covering the following strands: space, measurement, number, number relations and 
statistics/graphs. Within each area, there were questions requiring the recall of basic facts, 
computation, understanding of various concepts and mathematical ideas and their application 
in solving problems, llie papers included questions in both multiple-choice and open-ended 
format The distribution of items in the various areas was decided by the test-writing panel at 
the time of test construction. 

The practical mathematics tasks set in Aboriginal schools included tasks on: measurement, 
space and number. 

Each chapter in tiiis report includes a table showing the number of items for each category of 
difficulty (Difficulty of Items). The results on individual items are grouped into three 
categories which are arbitrary, giving some idea of the difficulty of questions. The categories 
of dSficulty are as follows: 

• items answered correctiy by 65 - 100% of students were classified as easy 

• items answered correctiy by 40 - 64% of students were classified as moderately difficult 

• items answered correctiy by less than 40% of students were classified as very difficult. 

The tests included a wide variety of questions at different levels of acheivement. That some 
students were unable to answer some of the more difficult questions is to be expected, since 
part of the function of these tests is to give some indication of the differing levels at which 
Year 5, Year 7 and Aboriginal suidents are operating. 

A table is also included of die distribution of scores and performance for each score range 
(Distribution of Scores). For convenience, these are grouped 0-10, 1 1-20, etc. 

A table of the means and standard deviations for subtests and total test is also given. A further 
table is included showing the difficulty of items within each subtest. 

Comparisons were made between tiie 1989 and 1990 Year 5 results and those of 1988, 1989 
and 1990 for Year 7. These were based on link items common to tiie different tests. 
Comparisons between earlier years v/ere impossible because the testing program for Year 5 
was changed in 1989 and tiiat for Year 7 in 1988. 

The analysis used was a t-test between means for correlated data. This test of significance 
considered data from individual items, using percentage correct values. It is more sensitive 
tiian the t-test between means as it uses data from all items. The t-test of significance for 
correlated means was applied to twelve link' items for Year 5 and twelve 'link items for 
Year 7. Estimates were m^e to produce comparisons for three items included in 1988 and 
1989, but not in 1990. 
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MATHEMATICS RESULTS: YEAR 5 



SUMMARY 



Year 5 students in urban schools found the 1990 mathematics test relatively easy; 38% of all 
questions fell in the easy category compared to 25% in the very difficult category. Most 
students found questions on graphs and statistics easy. Questions requiring computational 
sidlls fell mostly in the moderately difficult category. However, this might have been because 
the three number questions in the very difficult category involved translating a written 
statement into numerical terms and therefore might be more a reflection of reading difficulties 
than a mathematical deficiency. Selected questions from the paper are included in Appendix 

m. 



PERCENTAGE CORRECT ON ITEMS 
Table 1: DifHculty of Items: Mathematics Year 5 



% /iNSWERED CORRECTLY 


UimCULTY 


NUMBER OF ITEMS 


65-100% 


Easy 


23 


40- 64% 


Moderately difficult 


22 


< 40% 


Very difficult 


15 



A total of 1919 students took the test. Table 1 shows the number of items in each category of 
difficulty. There were fewer items in the very difficult category than in either the easy or 
moderately difficult categories. Students experienced least difficulty with question 16, with 
86.29% of 411 students answering correcUy compared to only 11% responding correctly to 
question 24. 52.53% of students answered question 53 correctiy. These three items are 
reproduced in Appendix in. 



DISTRffiUTION OF TEST SCORES 

Graph 1^ Distribution of Scores: Mathematics Year 5 
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Table 2: Distribution of Scores: Mathematics Year 5 



SCORE RANGE 


NUMBER OF STUDENTS 


PERCENTAGE OF STUDENTS 


0-10 


90 


4.69 


11-20 


225 


11.73 


21-30 


457 


23.81 


31-40 


566 


29.49 


41-50 


464 


24.18 


51-60 


117 


6.10 


Total 


1919 


100.00 



As shown in Table 2, 4.69% of students scored less than 10, while 6.10% obtained scores in 
the range 51 to 60. The largest group of students, 566, attained scores between 31 and 40, 
with a score of 34 being achieved by more students (67) than any other score. 40.23% of all 
students obtained scores in the range 0 to 30, while 59.77% answered more than 30 items 
correctly. The highest score was 60 (2 students) and the lowest score was 0 (7 students). The 
results appear to approach a normal distribuion, as shown in Graph 1. 



MEANS FOR SUBTESTS 



Table 3: Means on Subtests: Mathematics Year 5 





SUBTEST 


NLTMBER OF ITEMS MEA_NS 


STANDARD DEVIATIONS 




Number 


14 


7.14 




3.67 


Number relations 


18 


10.21 




3.91 




Measurement 


15 


7.07 




3.21 




Space 


10 


6.27 




2.30 




Graphs/Statistics 


.3 


2.31 




0.85 




Total Test 


60 


33.00 




12.24 


Individual scores varied considerably, as is evidenced by the size of the standard deviations for 


the various subtests and the total test 








Table 4: Difflculty of Items by Subtest: 


Mathematics 


Year 5 






SUBTEST 




NUMBER OF 


ITEMS 










Easy 


Moderate 


Very' difficult 


Total 






Number 


4 


7 


3 


14 






Number relations 


8 


6 


4 


18 






Measurement 


4 


5 


6 


15 






Space 


4 


4 


2 


10 






Graphs/Statistics 


3 


0 


0 


3 






Total Test 


23 


22 


15 


60 





No student had any difficulty in answering questions on graphs and statistics. Questions on 
number relations were not overly hard while those relating to measurement, most especially 
those on time and mass were found to be most difficult. The three most difficult questions on 
number involved the translation of word problems into numerical tasks. 
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COMPARISON 

Table 5: Comparison Between 1989 and 1990 Perfortnance: Mathematics Year 5 



ITEM NO. 


PROPORTION CORRECT 


(as in 1990) 


yyoy 




6 
\j 


UJ7 


O AO 
U.4Z 


14 


U.Uj 


O 1 A 




U./ / 


O TO 




u.zu 


U. Jlo 


35 


n 70 
u. /u 


0 fifi 
v/.OO 


37 


0 '^7 


0 11 


40 


0.74 


0.81 


43 


0.41 


0.41 


44 


0.56 


0.64 


45 


0.54 


0.49 


46 


0.66 


0.69 


56 


0.25 


0.25 


59 . 


0.20 


0.21 


MEAN 


0.46 


0.48 


STD DEVIATION 


0.24 


0.24 


NO. STUDENTS 


1865 


1919 


CORRELATION 


0.98 





Table 5 shows the results on the link items for 1989 and 1990. A t-test between means for 
correlated data on the link items shows a small improvement in performance in 1990 compared 
with 1989. 




7 



MATHEMATICS RESULTS: YEAR 7 



SUMMARY 

Year 7 students in urban schools found the 1990 mathematics test relatively difficult; 17% of 
all questions were in the easy category compared to 32% in the very difficult category. 
Students, in general, found questions on space and number relatively easy compared to those 
on number relations and measurement. Selected questions from the paper are included in 
Appendix IV, 

PERCENTAGE CORRECT ON ITEMS 



Table 6: Difficulty of Items for Mathematics Year 7 



% ANSWERED CORRECTLY 


DIFFICULTY 


NUMBER OF ITEMS 


65 - 100% 


Easy 


10 


40- 64% 


Moderately difficult 


31 


< 40% , 


Very difficult 


19 



A total of 1850 students was tested. Table 6 gives the number of items in each category of 
difficulty. It shows that the majority of items fell in the moderately difficult category. Students 
experienced least difficulty with question 1, with 92.92% answering correcdy compared to 
only 6.11% responding correctly to question 50. 50.59% of students answered question 38 
correctly. These three items are reproduced in Appendix IV. 



DISTRIBUTION OF TEST SCORES 

Graph 2: Distribution of Scores: Mathematics Year 7 
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Table 7: Distribution of Scores: Mathematics Year 7 



SCORE RANGE 


NUMBER OF STUDENTS 


PERCENTAGE OF STUDENTS 


0-10 


167 


9.03 


11-20 


390 


21.08 


21-30 


497 


26.86 


31-40 


411 


22.22 


41-50 


324 


17.51 - - 


51-60 


61 


3.30 


Total 


1850 


lOO.OO 



As shown in Table 7, 9.03% of students scored less than 10, while 3.30% answered between 
51 and 60 questions correctly. The largest group of students, 497, attained scores of between 
21 and 30. More students (67) achieved a score of 29 than any other score. 56.97% obtained 
scores in the range 0 to 30, while 43.03% answered more than 30 items correcdy. The highest 
score was 60 (1 student) and the lowest score was 0 (9 students). The results, as might be 
expected, approach a normal distribution, as shown in Graph 2. 



MEANS FOR SUBTESTS 



Table 8: Means on Subtests: Mathematics Year 7 





SUBTEST 


NUMBER OF ITEMS 


MEANS 


STANDARD DEVIATIONS 




Number 


14 


7.66 




3.45 




Numberrelations 


12 


5.42 




3.07 




Measurement 


16 


6.54 




3.81 




Space 


11 


4.86 




2.48 




Graphs/Statistics 


7 


3.89 




1.82 




Total Test 


60 


28.39 




13.04 


Individual scores varied considerably as shown by the standard deviations for the various 


subtests and total test. 










Table 9: DirHcuIty of Items by Subtest: Mathematics Year 7 






SUBTEST 


NUMBER OF ITEMS 










Easy Moderate 




Very Difficult 


Total 






Number 


0 U 




3 


14 






Numberrelations 


3 5 




4 


12 






Measurement 


0 9 




7 


16 






Space 


7 0 




4 


11 






Graph^Statistics 


0 6 




1 


7 






Total Test 


10 31 




19 


60 





Few students found questions relating to number relations, measurement, space or graphs and 
statistics easy. Nearly half of measurement questions caused difficulty. The number questions 
relating to fractions caused difficulty. 



COMPARISON 

Table 10: Comparison Between 1988, 1989 and 1990 Performance: Mathematics Year 7 











(as 1990) 


IVoo 




1990 


Est (1989 - qn 30) 


0.84 


A QT 


{\J.Qi) 


Est (1989 -qn 50) 


0.59 


A An 
U.O/ 




Est (1989 -qn 60) 


0.25 


A n< 
U.2j 




3 


0.56 


U.Oj 


0 fO 
u.u^ 


6 


0.63 


U.Oo -- - 


yJ,t J 


12 




U.Oj 




27 


A 

0.33 


U.4U 


0 41 


35 


U.4o 


U.JO 


U.J / 


4U 


U.JO 




0.63 


4Z 




0 56 


0.55 




0.43 


0.48 


0.46 


44 


0.61 


0.66 


0.65 


46 


0.37 


0.43 


0.44 


50 


0.04 


0.05 


0.06 


59 


0.36 


0.40 


0.40 


MEANS 


• 0.47 


0.53 


0.53 


STD DEVIATION 


0.19 


0.20 


0.20 


NO. STUDENTS 


1836 


1797 


1850 


CORRELATION 


0.99 




0.95 



Table 10 shows the results on the link items for 1988, 1989 and 1990. Figures in brackets for 
1990 are estimates as the three items were not used in 1990. A t-test between means for 
correlated data on the link items shows that there was no difference between the results for 
1990 and 1989. While some of the link items showed an increase in performance, the students 
of 1990 found greater difficulty with question 40 than those of 1989. 
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MATHEMATICS RESULTS: ABORIGINAL SCHOOLS 



SUMMARY 

Aboriginal students did not find the 1990 mathematics test particularly difficult. Questions on 
graphs and statistics did not appear to be difficult. "Students had most difficulty with questions 
involving multiplication, division, measurement and space. Sample questions are included in 
Appendix V. 



PERCENTAGE CORRECT ON EACH ITEM 



Table 11: Difficulty of Items: Mathematics Aboriginal Schools 



% ANSWERED COJIRECTLY 


DimCULTY 


NUMBER OF ITEMS 


65 - 100% 


Easy 


15 


40 - 64% 


Moderately difficult 


28 


< 40% 


Very difficult 


17 



A total of .1358 students sat the test. Table 11 gives the number of items in each category of 
difficulty. It shows that the majority of items fell in the moderately difficult category. 
Students experienced least difficulty with question 21, with 90.57% answering correctly 
compared to only 4.12% responding correctly to question 31. 51.77% of sti^dents answered 
question 43 correctly. These three items ate reproduced in Appendix V. 



DISTRIBUTION OF TEST SCORES 

Graph 3: Distribution of Scores: Mathematics Aboriginal Schools 
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Table 12: Distribution of Scores: Mathematics Aboriginal Schools 



SCORE RANGE 


NUMBER OF STUDENTS 


PERCENTAGE OF STUDENTS 


0-10 


139 


10.24 


11-20 


188 


13.84 


21-30 


286 


21.06 


31-40 


351 


25.85 


41-50 


305 


22.46 


51-60 


89 


6.55 


Total 


1358 


100.00 



As shown in Table 12, 10.24% of students scored less than 10 compared to 6.55% answering 
between 51 and 60 correctly. The largest number of students, 351, achieved scores in the 
range 31 to 40, with more students, 41, obtaining a score of 31 than any other score. Scores 
in the range 0 to 30 were attained by 45.14% of students, while 54.86% answered more than 
30 items correctly. The highest score was 60 (2 students) and the lowest score was 0 (16 
students). The results approach a normal distribution, as shown in Graph 3. 



MEANS FOR SUBTESTS 



Table 13: Means op Subtests: Mathematics Aboriginal Students 



SUBTEST 


NUMBER OF ITEMS 


MEANS 


STANDARD DEVIATIONS 


Number 


13 


6.40 


3.59 


Number relations 


13 


6.70 


3.61 


Measurement 


11 


5.17 


2.61 


Space 


16 


8.37 


3.81 


Graphs/Statistics 


■ 7 


4.34 


2.27 


Total Test 


60 


30.98 


14.15 



Individual scores varied. considerably, as can be seen from the standard deviations for the 
subtests and total test* 



Table 14: Difficulty of Items by Subtests: Mathematics Aboriginal Schools 



SUBTEST 


Easy 


Moderate 


Verv Difficult 


Total 


Number 


4 


4 


5 


13 


Number relations 


3 


8 


2 


13 


Measurement 


2 


4 


5 


11 


Space 


4 


7 


5 


16 


Graphs/Statistics 


2 • 


5 


0 


7 


Total Test 


15 


28 


17 


60 



Students did not find any questions relating to graphs and statistics difficult; most questions in 
the moderately difficult group relate to number relations and space. Students had difficulty 
with multiplication and division. Otiier areas of difficulty included knowing and using units of 
measurement and questions relating to area, perimeter and enlargement 
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READING - INTRODUCTION 



Three multiple choice reading tests were set for both Years 5 and 7 in urban schools: two 
reading cor prehension (literal and inferential) and one reading for different (functional) 
purposes. Teachers were asked to allow sufficient time for students to complete each reading 
test This ranged fomMeen to thu^ 

Four multiple choice reading tests were set for Aboriginal schools, two reading comprehension 
(literal and inferential) and two reading for different (functional) purposes. Each student was 
required to sit one of each, the time taken to complete being left to the discretion of the 
teachers. 

The tests measuring literal and inferential comprehension used prose passages selected from 
materials normally encountered in the classroom. Questio'" neasuring literal comprehension 
required students to identify significant ideas, to arrange events in sequence, to locate specific 
details and facts and to give meaning to words in context. Questions measuring inferential 
comprehension required students to make inferences from given facts, to draw conclusions, to 
identify character traits and to determine the cause of events. 

The tests in reading for different (functional) purposes were based on reading materials found 
in daily life, for example a newspaper advertisement or a tourist guide. Students were 
required to use materials, locate information, follow directions, use library reference skills and 
interpret information from a variety of sources. 

Each chapter includes a table showing the number of items for each category of difficulty 
(Difficulty of Items). The results on individual items are grouped into three categories to give 
some idea of the difficulty of questions. The categories of difficulty are as follows: 

r 

• items answered correctiy by 65 - 100% of smdents were classified as easy 

• items answered correctiy by 40 - 64% of students were classified as moderately difficult 

• items answered correctiy by less than 40% of students were classified as very difficult 

The tests included a wide variety of questions at different levels of complexity. That some 
students were unable to answer some of the more difficult questions is to be expected, since 
part of the function of these tests is to give some indication of the differing levels at which 
Year 5, Year 7 and Aboriginal smdents are operating. 

A table is also included of the distribution of scores and performance for each score range 
(Distribution of Scores), as well as one of the means and standard deviations of each test 

In 1988, the reading tests were revised to correct ambiguities and streamline the test length: this 
involved changes to several questions and made a comparison of pre- 1988 tests with later tests 
impossible. In 1989, urban schools administered a retelling test from the TORCH series 
(TORCH: Tests of Reading Comprehension published by ACER), a similar test was not 
administered in 1990. Where possible, the 1990 test has been compared with earlier tests. 

A t-test between means for correlated data was used. This test of significance considered data 
firom individual items, using percentage correct values. It is more sensitive than a t-test 
between means since it uses data fiom all items. 
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READING RESULTS: YEAR 5 



SUMMARY 

Year 5 students did not find the reading for comprehension and reading for functional purposes 
tests difficult 

PERCENTAGE CORRECT ON EACH ITEM 



Table 15 • DifTiculty of Items: Reading Year 5 



% ANSWERED CORRECTLY 


DIFFICULTY 


NO 
URS5C5 


ITEMS 
URS5C7 


UR5R90 


65 - 100% 


Easy 


5 ■ 


6 


21 


0- 64% 


Moderately difficult 


5 


4 


6 


<40% 


Very Difficult 


0 


0 


2 


Total 




10 


10 


29 



A total of 1907 students sat the reading comprehension test URS5C5. No question fell into the 
very difficult category, the questions being equally divided between being easy and moderately 
difficult The most difficult question was number 5, to which 43.63% responded correctly, 
while the least difficult, question 6, was answered correctly by 84.95% of students. Question 
5 required finding a synonym for a word within the text, whereas question 6 required only the 
ability to take a literal meaning from the text These questions are reproduced in Appendix VI. 

A total of 1906 students were tested in the reading comprehension test URS5C7. None of the 
questions feU into the very difficult category, slightly more questions were in the easy category 
than in the moderately difficult The least difficult question, number 5, was answered correctly 
by 85.15% of students, while the most difficult was question 9, to which 50.21% of students 
responded correctly. Question 5 required students to apply one of four simple adjectives, 
while question 9 required resolving a sequence of events. These questions are reproduced in 
Appendix Vn. 

The functional reading test, UR5R90, was administered to 1902 students. The majority of 
questions fell in the easy category, with the least difficult question, number 1, being answered 
correcUy by 87.70% of students. The most difficult question was number 21, to which 
12.72% of students responded accurately. The mid-range of moderately difficult questions, 
number 8, was answered correctly by 59.15% of all students. Question 1 related to a map of 
Kakadu: it required the interpretation of symbols. Question 21, based on the contents page of 
a magazine, required the student to make inferences. These questions are reproduced in 
Appendix Vni. 



2l 
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DISTRffiUTION OF TEST SCORES 



Table 16 - Distribution of Scores: Reading Year 5 



SCORE 
RANGE 



URS5C5 
Number 



% 
7.29 
13.83 
24.92 
33.14 
20.82 



URS5C7 
Number 



SCORE 
RANGE 



UR5R90 
Number 



0- 2 
2- 4 
5- 6 

7- 8 
9-10 



139 
264 
473 
634 
397 



106 
234 
468 
579 
519 



5.56 
12.28 
24.55 
30.38 
27.23 



0- 5 
6-10 
11 - 15 
16-20 
21 -25 
26 - 29 



78 
126 
179 
363 
812 
344 



4.10 

6.62 

9.41 

19.09 

42.69 

18.09 



1907 



100 



1906 



100 



Total 



1902 



ICQ 



Graph 4: Distribution of Scores: Reading Year 5 - Test URSSC5 
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Graph <: Distribution of Scores: Reading Year 5 - Test - UR5R90 
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AS Show, Tab.. 16 '^IViTJ.T^l^X n's^o^^^^^ 
'i^^r.Tl^^'lS^i ^' S^es. score was 0 dl student). Eigh. was the 
most frequent score, being attained by 321 Students. 

AS shown in Table 16 ani '^A'- ■J.f/.SS"^ ^e hge'sfSl^ 
Other score in the 29-CiUestion test 

AS Shown in TJble 15 ^|^^«>,t^^oJSa«effi^o« 2I 
^SlSdenS)td *XwJs?i^^^^^ More studenu (185) scored 25 *an any 

Other score. 



MEANS FOR SUBTESTS 




Individual scores 



varied considerably, as is evidenced by the standard deviations. 
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COMPARISON 

Table 18: Comparison Betweeo 1989 and 1990 Performance: Year S 



ITEM NO. 


TEST 


C5 




1989 


1990 


1 
i 




0 70 




0 76 


0 68 


3 


0.64 


0.65 


4 


0.82 


0.76 


6 


0.84 


0.85 


7 


0.70 


0.65 


8 


0.54 


0.48 


9 


0.51 


0.56 


10 


0.68 


0.62 


MEAN 


0.69 


0.66 


STDEV 


11.36 


10.73 


NO. STUD 


421 


1907 


CORRELATION 


0.93 





ITEM NO. 


TEST 


C7 




1989 


1990 


1 


0.46 


0.59 


4 


0.66 


0.76 




"0.76 


0.77 


7 


0.68 


0.69 


8 


0.58 


0.62 


9 


0.50 


0.50 


10 


0.62 


0.70 


MEAN 


0.61 


0.66 


STDEV 


10.41 


9.50 


NO. STUD 


480 


1906 


CORRELATION 


0.87 





A t-test beween means for correlated data on the link items in test C5 shows a slight decrease 
in performance in 1990 compared with 1989, while the same statistical test on the means for 
link items in G7 shows an improvement. 



READING RESULTS: YEAR 7 



SUMMARY 

The Year 7 students found the reading for comprehension and the reading for functional 
purposes tests relatively easy since most items in all three tests fell in the easy category. 



PERCENTAGE CORRECT ON EACH ITEM 



Table 19: Difficulty of Items: Reading Year 7 



% ANSWERED CORRECTLY 


DIFHCULTY 


URS7C3 


URS7C8 


UR790 


65-100% 


Easy 


10 


8 


25 


40-64% 


Moderately difficult 


4 


6 


6 


<40% 


Very difficult 


1 


1 


1 


Total 




15 


15 


32 



A total of 1821 students sat the reading comprehension test URS7C3. The majority of 
questions were in the easy category, with only one question being found very difficult The 
easiest question was number 10, which 92.26% of all students answered corrccdy, while the 
most difficult was question 2, to which 39.04% of students responded correctiy. Question 10 
required an inferential answer, while question 2 required students to put four statements into a 
logical sequence. The mid-range moderately difficult question 12, was answered correctiy by 
54.86% of students, viuestion 12 required students to choose between four statements as to 
which was an opinion, it was a non-text-rclated question. These questions are reproduced in 
Appendix DC 

• 

. The reading comprehension test, URS7C8 was adnrdnistered to 1832 students. Most questions 
were in the easy category, with only one being found very difficult. The most difficult 
question was number 13, which only 23.31% of all students answered correctiy compared to 
'the easiest question, number 7, to which 92.96% of students responded correctiy. Question 
13 required students to take a variety of facts presented in different places within the text and to 
calculate an answer. Question 7 required simply looking at die text for an almost verbatim 
response. The mid-range moderately difficult question 15 was answered correctiy by 61.57% 
of students. Students were required to make sense of a simple phrase. These questions are 
reproduced in Appendix X. 

The reading for different purposes test UR7R90 was taken by 1792 students. Most questions 
were in the easy category. TTie most difficult question was number 31, which was answered 
correctly by 35.99% of students, while the easiest, question 2, was answered correctiy by 
96.37% of students. Question 31 requured students to read a series of book reviews and 
complete a form satisfactorily. This question is reproduced in Appendix XI. Question 2 
required only tiie ability to scan an advertisement and make choices tjetween two entries. The 
mid-range moderately difficult question, number 27, was responded to accurately by 62.77% 
of students. These questions are reproduced in Appendix XL • 
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DISTRIBUTION OF TEST SCORES 



Table 20: Distribution of Scores: Reading Year 7 



SCORE 


IJRS7C3 




UR7SC8 




SCORE 


UR7R90 




RANGE 


Number 


% 


Number 


% 


RANGE 


Number 


% 


0- 3 


57 


3.13 


64 


3.49 


0- 5 


16 


0.89 


4- 6 


202 


11.09 


186 


10.16 


6-10 


37 


2.07 


7- 9 


398 


21,86 


413 


22.54 


11 - 15 


78 


4.35 


10-12 


621 


34.10 


790 


43.12 


16-20 


152 


8,48 


13-15 


543 


29.82 


379 


20.69 


21-25 


402 


22.44 












26-30 


904 


50.44 












31-32 


203 


11.33 


Total 


1821 


100 


1832 


100 


Total 


1792 


100 



Graph 7: Distribution of Scores: Reading Year 7 - Test URS7C3 
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Graph 9: Distribution of Scores: Reading Year 7 • Test UR7R90 
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As shown in Table 20 and Graph 7, in the reading comprehension test URS7C3, 3.13% of 
students scored 3 or less, compared to 29.82% who scored 13 or more. The highest score 
was 15 (106 students) and the lowest was 0 (11 students). 85.74% of students scored 7 or 
over. More students (241) attained scores of 13 than any other score. 

As shown in Table 20 and Graph 8, in the reading comprehension test URS7C8, 3.49% of 
students scored 3 or less, compared to 20.69% who scored 13 or over. The highest score was 
15 (49 students) and the lowest was 0 (8 students). 86.35% of students answered 7 or more 
questions accurately. The most common score was 12, attained by 291 students. 

As shown in Table 20 and Graph 9, in the reading for other purposes test UR7R90, 0.89% of 
students scored 5 or less, compared to 11,33% who scored 31 or 32. The highest score was 
32 (60 students) and the lowest was 0 (8 students). 92.69% of all students scored 16 or more. 
More students, 210, attained scores of 28 than any other score. 



MEANS FOR SUBTESTS 
Table 21: Means on Reading: Year 7 



TEST (CODE) 



NO. ITEMS 



MEANS 



STD DEV NO. STUDENTS 



Reading Comp (URS7C3) 
Reading Comp (URS7C8) 
Reading Purp (UR7R90) 



15 
15 

32 



10.32 
10.06 
25.35 



3.29 1821 
3.06 1832 
5.72 1792 



Individual scores varied considerably. 
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COMPARISON 



Table 22: Comparison Between 1989 and 1990 Performance: Year 7 



iXcM JNU. 


ICO I 






TTPM ND 




C8 
















1 


0.85 


0.83 




1 


A C\1 


A A 1 

u.y 1 


2 


0.32 


0.39 




2 


U.OZ 


A rfCA 


3 


0.84 


0.91 




i -- 


U.o4 


U.o / 


4 


0.62 


• 0.67 




5 


A 

U. /o 


" A QA 

U.oU 


5 


0.78 


0.82 




o 


A ^< 


u»oo 


6 


0.69 


0.71 




/ 


A AC 


U./j 


7 


0.61 


0.64 




Q 
O 


n AO 
U.oy 


U. / J 


o 

8 


0.69 


A 






U.oj 


U.Oj 


y 


•n 


n HA 
U. /4 




in 

iU 


n 70 
u. /u 






u.yi 






1 1 
1 1 




U.O 1 


1 1 
1 1 








12 


0.70 


0.74 


12 


0.55 


0.55 




13 


0.21 


0,23 


13 


0.78 


0.79 




14 


0.37 


0.45 


14 


0.39 


0.44 




15 


0.65 • 


0.62 


MEAN 


0.67 


0.70 




MEAN 


0.68 


0.67 


STDEV 


16.93 


15.85 




STDEV 


19.99 


17.51 


NO. STUD 


389 


1821 




NO. STUD 


439 


1832 


CORRELATION 


0.99 






CORRELATION 


0.93 





A t-test between means for correlated data on the link items in test URS7C3 shows an 
improvement in performance in 1990 compared with 1989. There was no marked difference 
between the performance of students taking test URS7C8 in 1990 compared with those of 
1989. 
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READING RESULTS: ABORIGINAL SCHOOLS 



SUMMARY 

By a process of sampling. Aboriginal students sat either the reading comprehension test ABC8 
and the reading for different purposes test ABR7, or the reading comprehension test ABCIO 
and the reading for different purposes test ABR16. There were ten questions in each of the 
tests ABC8, ABCIO and ABR16, while test ABR7 consisted of only nine items. Students 
found few questions on any paper to be easy, the majority of items ranged from moderately 
difficult to very difficult 



PERCENTAGE CORRECT ON EACH ITEM 



Table 23: Difficulty of Items: Reading Aboriginal Schools 



% ANSWERED 
CORRECTLY 


DIFFICULTY 


ABC8 


ABR7 


TEST 

ABClO 


ABR16 


65 - 100% 


Easy 


1 


0 


0 


0 


40 - 64% 


Moderately difficult 


9 


6 


7 


9 


<40% 


Very difficult 


0 


3 


3 


1 


Total 




10 


9 


10 


10 



The reading comprehension test ABC8 ^yas taken by 582 students. Only one question, 
number 1, was in the easy category. This was answered correcdy by 70.27% of students. 
The response was a literal extract from the text. No question fell into the very difficult 
category. The most difficult question of the moderately difficult category, number 10, was 
answered correctly by 42.10% of all students. Question 10 required students to give the best 
name for a story. These questions are reproduced in Appendix XII. 

The reading for different purposes test ABR7 was sat by 567 students. No question was in the 
easy category, the majority of questions being in the moderately difficult category. Three 
questions were in the very difficult category, of which number 4 was the most difficult with 
28.40% of students answering correcdy. This question required students to use a contents 
page to determine the length of a specific story. The easiest question was question 6, which 
was answered correctly by 63.67% of all students. This question required very little skill. 
These questions are reproduced in Appendix XIII. 

A total of 704 students sat the reading comprehension test ABCIO. No question fell into the 
easy category, the majority being in the moderately difficult category. The easiest question, 
number 4, was answered correctly by 63.21% of students. The response to this question was 
a literal transcription from the test. The most difficult question was number 10, to which 
30. 11% of all students responded correcdy. This question required students to understand the 
underlying theme of the text and the questions. These questions are reproduced in Appendix 
XIV. 

The reading for other purposes test ABR16 was administered to 703 students. No question 
fell into the easy category, the majority being in the moderately difficult category. The easiest 
was question 4, to which 62.59% of all students responded correctly. The response to this 
question was to be found in several places on the stimulus material. The most difficult question 
was number 2, which 30.87% of students answered correctly. This question required students 
to draw conclusions from the data presented in a timetable. These questions are reproduced in 
Appendix XV. 

Zd 
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DISTRIBUTION OF TEST SCORES 

Table 24: Distribution of Test Scores: Aboriginal Schools 



iV/VL>VJCi 




To 


i>< um Dcr 


10 


rNumocr 


10 


A Dpi A 

IN U III OCT 


TO 


0- 2 


110 


18 90 


151 




170 


24 T? 


174 


24 75 


3- 4 


136 


23.37 


156 


22.22 


181 


25.71 


164 


23.33 


5- 6 


128 


21.99 


132 


26.46 


147 


20.88 


128 


18.21 


7- 8 


102 


17.53 


98 


22.04 


130 


18.46 


145 


20.62 


9-10 


106 


18.21 


30* 


12.35 


76 


10.80 


92 


13.09 


Total 


582 


100 


567 


100 


704 


100 


703 


100 



* score range = 9 

Graph 10: Distribution of Test Scores: Aboriginal Schools - Test ABCIO 
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Graph 11: Distribution of Test Scores: Aboriginal Schools - Test ABR7 
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Graph 12t Distribution of Test Scores: Aboriginal Schools • Test ABC8 
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Graph 13: Distribution of Test Scores: Aboriginal Schools - Test ABR16 
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In the reading comprehension test ABC8, 18.90% of all students scored 2 or less, compared to 
18.21% who attained scores of 9 or more. The highest score was 10 (36 students) and the 
•lowest was 0 (24 students). 57.73% of all students scored 5 or more. More students (74) 
attained scores of 3 than any other score. 

In the reading for different purposes test ABR7, 16.93% of all students scored 2 or less, 
compared to 12.35% who attained scores of 9. The highest score was 9 (30 students) and the 
lowest was 0 (47 students). 60.85% of all students attained scores of 5 or more. The most 
common score was 4, being scored by 85 students. 

In the reading comprehension test ABCIO, 24.15% of students scored 2 or less, compared to 
10.80% who attained scores of 9 or more. The highest score was 10 (29 students) and the 
lowest was 0 (41 students). 50.14% of all students scored 5 or more. More students (100) 
scored 4 than any other score. 

In the reading for different purposes test ABR16, 24.75% of all students scored 2 or less, 
compared to 13.09% who attained scores of 9 or more. The highest score was 10 (44 
students) and the lowest was 0 (65 students). 51.92% ol all students scored 5 or more. The 
most common score was 3, attained by 85 students. 

31 
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MEANS FOR SUBTESTS 



Table 25: Means on Reading: Aboriginal Schools 



TESTCCODE) 


NO. ITEMS 


MEANS 


STD DEV 


NO. STUDENTS 


Reading Gomp (ABC8) 


10 


5.27 


2.87 


582 


Reading Puip(ABR7) 


9 


5.34 


2.64 


567 


Reading Comp (ABCIO) 


10 


4.76 


2.77 


704 


Reading Purp (ABR 16) 


10 


4.88 


3.00 


703 



Individual scores varied considerably, as is shown by the standard deviations for the various 
tests* 



3^ 
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SUMMARY AND CONCLUSION 



No changes were made to the structure of the Primary Assessment Program mathematics tests 
for urban or Aboriginal schools in 1990: the mathematics tests for urban schools were 
designed to test achievement on the whole curriculum, while those for Aboriginal schools 
tested rninimnm competency expected of Year 5 students. 

Year 5 students in urban schools found questions involving graphs and statistics and most 
numerical computations relatively easy. Some difficulties were experienced in translating 
written statements into mathematical computations and in the use of decimals and fractions. 
The test proved to be moderately difficult with the majority of students attaining scores 
between 21 and 50, with relatively few students attaining scores in the high 50s or 0. Analysis 
of link items showed that tiie students of 1990 performed slightly better than those of 1989. 

Year 7 students in urban schools found questions on space relatively easy. Some difficulties 
were encountered with questions involving measurement and the computation of decimals and 
fractions. The test proved to be moderately difficult Few students attained scores of 51 to 60. 
Analysis of link items showed that the students of 1990 performed equally well compared with 
those of 1989, but better than tiiose in 1988. 

The mathematics questions for students in Aboriginal schools were relatively well distributed 
between the three categories of difficulty. Questions involving graphs and statistics were 
found to be the least difficult items, while those involving measurement caused some 
difficulty. It would be fair to say that students had difficulty in many areas." 

Changes were made to the 1990 reading tests in that the retellfiig exercise was not repeated but 
was replaced by a reading comprehension test. Both tests had been used in 1989 and thus it 
was possible to make comparisons. with earlier years. 

Year 5 students in urban schools did not find the reading tests difficult. Results for the two 
reading comprehension tests are not markedly different, although students had slightly more 
difficulty with test URS5C5 than URS5C7. A considerable number of students attained full 
marks in both tests, 6.82% and 10.70% respectively compared with 1.41% and 1.05% who 
scored 0. Still less difficulty was experienced with the reading for different (functional) 
purposes test, witii the majority of students attaining scores in excess of 21 for the 29ritem 
test Although the analysis of data relating to link items shows a slight decline in the 
performance of 1990 students taking tiie test URS5C5 compared with those of 1989, tiiis is 
outweighed by better results of those same students sitting the test URS5C7 compared with 
their counterparts of the previous year. 

The Year 7 students did not find the reading tests to be difficult, with most questions in the 
tests being in the easy category. The majority of students scored 10 or more out of 15 in the 
reading comprehension tests. Still less difficulty was experienced in the reading for different 
(functional) purposes test, with 11.33% of students attaining scores of 31 or 32 out of 32. 
Although there was no significant difference between the performance of 1990 students taking 
URS7C8 compared with students of 1989, some improvement was seen in the performance of 
students taking test URS7C3 in 1990 compared to those in 1989. 

Altiiough Aboriginal students did not find tiie reading tests panicularly difficult, neither did 
they find them easy, the majority of questions fell in the moderately difficult category. The 
reading comprehension test ABCIO was found to be more difficult than the reading 
comprehension test ABC8, while the reading for different (functional) purposes test ABR16 
was found to be more difficult than test ABR7. The score ranges for all tests were more 
evenly distributed than those for urban schools, particularly for ^he reading comprehension test 
ABC8. 
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Principal - Millner Primary School 
Superintendent - Curriculum 
Principal Research Officer 
Principal - Moil Primary School 
(Executive Officer) Senior Education Officer 



Mr C Fowler 
MrR Abbott 
MrNCockshutt 
Mr ZS Huang 
MrMMyers 
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APPENDIX II - 1990 TEST CONSTRUCTION PANELS 



YEAR 5 MATHEMATICS 

Mr A Loh (Convenor) Curriculum and Assessment Branch 

Ms L Badlu Koroma Primary School 

Ms L Gammon Jingili Primary School 

Ms LHassctt Malak Primary School 

Mr J Hubbard Nakara Primary School 

Mr P McPhee Anida Primary School 

Ms L Tolomei Wanguri Primary School 

Ms C Williams Sanderson Primary School 

Ms D Nelson Wagaman Primary School 

YEAR 7 MATHEMATICS 

Mr A Loh (Convenor) Curriculum and Assessment Branch 

Ms S Clarice Darwin High School 

Ms L Gammon Jingili Primary School 

Mr G Gillman Holy Spirit Primary School 

Ms L Hassett Malak Primary School 

Ms D Lee NightcliffHigh School 

MrGMcCormack St John's College 

Mr P McPhee Anula Primary School 

Ms B Reif Nakara Primary School 

Mr A Sargent Wanguri Primary School 

Mr P Scott Koroma Primary School 

Ms J Wessels Sanderson Primary School 

READING 

Ms S Murphy (Convenor) Curriculum and Assessment Branch 

Mr R Bekkers Malak Prirriary School 

Ms N Bell • Anula Primary School 

Ms W Jacob Schools North Branch 

Ms C Labowitch Darwin High School 

Ms C Makepeace Wagaman Primary School 

Ms J Payne Ludmilla Primary School 

Ms J Wessells Sanderson Primary School 

ABORIGINAL 

Ms S Murphy 
MrPBubb 
MrBKcpert 
MsJPerrin ^ 
MrWTumer \ 
Mr L West 

ABORIGINAL READING TEST - revision 

Ms S Muiphy Curriculum and Assessment Branch 

Ms S Luong-Van Curriculum and Assessment Branch 



3b 



MATHEMATICS 

(Convenor) Curriculum and Assessment Branch 
Schools North Branch 
Schools North Branch 
Schools North Branch 
Moil Primary School 
^ Millner Primary School 
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APPENDIX III - MATHEMATICS ITEMS - YEAR 5 
Easy Item 



(S6A3m) 

Moderately Difficult Item 

53 . Which of these fences could be rearranged to make a rectangle? 
A. .V B. 



% Correct = 82.29 





Answer: C 
(S4A4m) 
Difficult Item 
24. 




Write these numbers from smallest to largest. 

0.6 1.6 0.06 0.66 



% Correct = 52.53 



0.16 



Answer 0.06 0.16 0.6 0.66 1.6 
(NR5A3h) 



% Correct = 11.00 



52. A length of rope 10 m long was cut into three pieces. The first piece was 4.5 m long 
and the second was 2.6 m long. What was the length of the third piece of rope? 



Answer: 



.2.9 m 



37 
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APPENDIX IV . MATHEMATICS ITEMS.- YEAR 7 
Easy Item 



(NA7A2e) 



5 703 

' " 26 
+ 394 

Answer: 6 123 



% Correct = 92.921 



Moderately Difficult Item 

3 8 . Circle a number which is both odd and prime. 

A. 51 

B. 17 

C. 2 

D. 91 
(NR8A3m) 



% Correct = 50.59 



Difficult Item 

50. A semi-circle is cut from a square with sides 14 cm long. Calculate the perimeter of the 
new figure. 

22 

(Use perimeter of or -le, P = 2pr. Take p as -y ) 




Answer: 
(ML3A4h) 



_64 cm 



14 cm 



14 cm 



% Correct = 6.11 



3o 
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APPENDIX V - MATHEMATICS ITEMS - ABORIGINAL SCHOOLS 
Easy Item 

2 1 . Draw a path for the mouse to get out Do not cross a line. 




S4(S7A3e) 

Moderately Difficult Item 



% Correct = 90.57 



LOOK AT THE GRAPH 



GAMES WON BY VOLLEYBALL TEAMS 



CO 

B 

m 
o 

u 



13 
55 



5 T 



4 



3 



2 



1 



/ / / / / 
\ \ \ \ \ * 

/ / ^ / / 
\ \ \ \ \ * 

/ / / / / 
\ \ \ \ \ • 

/ / / ^ / 
\ \ \ \ \ ' 

\ \ \ \ \ ' 

\ \ \ \ \ ' 
/ / / / 
\ \ \ \ \ ' 

\ \ \ \ \ ' 

^^^^^^ 




S S \ N . 

/ / / / / 
\ \ \ \ \ 

/ / / / / 
\ \ \ \ \ 

/ / / / / 
\ \ \ \ \ 
/ / / / / 



Emu 



+ 

Crocodi le Turt le 





Dingo Bullocky 
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43. Which teams won the same number of games? 

A. BuUocky and Turtle 

B. Crocodile and BuIIocky 
: C. Emu and Crocodile 

D. Dingo and Crocodile 

S4(GS4A4m) 



% Correct =: 51.77 



Difficult Item 

3 1 . Make a longer path for ant B by drawing through twice as many dots- Make each step of 
the ant twice as long. 



A 



B 



ill 



Of? 



• • • 



% Correct = 4*12 



4u 



40 



APPENDIX VI . READING URS5C5 - YEAR 5 



The Leathery Turtle 



1 . The Leathery Turtle can be found in all the warmer oceans of the world, and in the 
' larger bays and rivers along the east coast of Australia. It is the biggest of all sea tunles 

and can grow to a length of two metres. Its thick, black, leathery skin is smooth like 
velvet and often has small white or pink spots. 

2. This turde makes its nest in the soft sand of tropical beaches. There it scoops out a hole 
up to a metre deep and lays about ninety eggs the size of billiard balls. The nest is then 
covered over and the mother retur. s to the sea. About ten weeks later, three quarters of 
the eggs hatch, but only a small number of these will grow into adult turtles. 

3. Foxes, dingoes and wild pigs brought to Australia from other places are predators of 
Leathery Turtle eggs. They also eat the babies, which are called hatchlings. Other 
young turtles are often eaten by birds and crabs as they leave the nest on their first trip 
to the sea. Then, as they are very tiny, they become easy prey for large fish and other 
creatures once they are in the water. 

4. The Leadiery Turtle is also threatened by human beings who raid the nest looking for 
eggs. A beach in Queensland called Mon Repos (which means 'my rest*) is the only 
known nesting place for this species in Australia. It has been protected so that the 
Leathery Turde can make its nest diere without harm from people. 

5. Countries aU over die world are now trying to save the Leathery Tunle, and Australia is 
one place where laws have been made to help. 

'Going, Going, Gone* - NELSON 



Easy Item 

6. What is special about Mon Repos Beach? 

A. It has a foreign name. 

B . There is nobody living at Mon Repos 

C. It is a well-known beach in Queensland. 

It is the only safe place where leathery turtles can nest> 

I 7o Correct = 84.95 



Moderately Difficult Item 

5 . In paragraph 4 what is the meaning of the word threatened? 

A. Protected 

B. Injured 

C. Endangered 

Raid 

?c Correct = 43.63 



'4 
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APPENDIX VII- READING URS5C7 - YEAR 5 



1. Barrump! 

The shock of its landing rolled round the earth like an earthquake, spilling teacups in 
London, jolting pictures off the walls in California, cracking statues off their pedestals 
inRussia. _ _ _ _ ^ 

The thing had actually landed - and it was a terrific dragon. 

2. Terribly black, terribly scaly, terribly knobbly, terribly homed, terribly hairy, terribly 
clawed, terribly fanged, with vast indescribably terrible eyes, each one as big as 
Switzerland, There it sat, covering the whole of'Australia, its tail trailing away over 
Tasmania into the sea, its fore-claws on the headlands of the Gulf of Carpentaria. 
Luckily, the mountains and hills propped its belly up clear of the valleys, and the 
A iStndians could still move about in the pitch darkness, under this new sky this low. 
queer, covering of scales. They crowded towards the light that came in along its sides. . 
Of course, whoever had been on a mountain-top when the dragon landed had been 
squashed flat Nothing could be done about them. And there the horror sat, glaring 
out over the countries of the world. 

What had it come for? What was going to happen to the world now the monstrosity 
had arrived? , .^p. 

3. Everybody waited. The newspapers spoke about nothing else. Aircraft flew near this 
spacc-bat-angel-dragon, ^taking photographs. It lay over Australia higher than any 
mountains, higher than the Hindu Kush in Asia, and its head alone was the size of 
Italy. 

4. For a whole day, while the peoples of the earth trembled and wept and prayed to God 
to save them, the space-bat-angel-dragon lay resting, its chin sunk in the Indian Ocean, 
the sea coming not quite up to its bottom lip. 

5. But the next morning, early, its giant voice came rumbling round the world. The 
space-bat-angel-dragon was speaking. It wanted to be fed. And what it wanted to eat 
was - living Slings. People, animals, forests, it didn't care which, so long as the food 
was alive. But it had better be fed quickly, otherwise it would roll out its tongue longer 
than the Trans-Siberian railway, and lick huge tracks of life off the surface of the earth - 
cities, forests, farmlands, whatever there was. It would leave the worid looking like a 
charred pebble - unless it were fed and fed quickly. 

6. Its voice shook and rumbled around the. earth for a whole hour as it delivered its 
message. Hnally it ended, and lay waiting. 

7. The peoples of the world got together. If they fed it, how could they ever satisfy it? It 
would never be full, and every new day it would be as hungry as ever. How can you 
feed a beast the size of Australia? Australia is a vast land, all the countries of Europe 
will fit easily into Australia. The monster s stomach alone must be the size of 
Germany. 

8. No, they would not feed it. The peoples of the worid decided they would not feed this 
space-bat-angel-dragon or whatever it was - they would fight it. They would declare 
war on it, and all get together to blast it off the face of the earth. And so it was that all 
tfie people of the earth declared war on the monster, and sent out their armed forces in a 
grand combined operation. 
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9. Rockets, projectiles of all sorts, missiles and bombs, shells and flame-throwers - 
everything was tried. The smoke of the explosion drifted out over the Pacific like a 
black, crawling continent The noise of the battle shook the world almost as much as 
the landing of the dragon had done, and for much longer. 

10. Then the noise died down and the smoke cleared. And the peoples of the world cried in 
dismay. The dragon was actually smiling. Smiling! Aircraft flying daringly near 
photographed the vast face smiling, Md tiie picture was in^ a^^^ 

It was smiling as if it had been well tickled. 



The Space-Being and the Iron Man' - HUGHES, Ted 



Easy Item 



Which of these words best describes the dragon? 

A. Horrible 

B. Friendly 

C. Clever 

D. Naughty 



% Correct = 85.15 



Moderately Difficult Item 

9 . Which of these happened first? 

A. The people trembled, wept and prayed. 

B . The dragon said it wanted food. 

C. The people of the world got together. 

D. The dragon squashed some people. 



% Correct = 50.21 



4, 
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APPENDIX VIII - READING FOR DIFFERENT PURPOSES UR5R90 - 
YEAR 5 

Easy Item 



KAKADU WIAP 




Look at the KAKADU map on your news sheet to help you answer these 
5 questions 

1 . At which site is camping allowed? 

A. Park Headquarters 

B. Jabiru 

C. Muirella Park 

Di Nourlangie Rock 

'7o Correct = 87.70 

BEST copy flVAfUSlE 
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Moderately Difficult Item 

Check the MOVIE GUIDE and answer these 5 questions. 




MOVIE GUIDE J 



OLD TOWN CINEMA CENTRE 



BARGAIN MATINEE $6.00 BEFORE 6 PM MON-FRI 
BLOOD OATH (M) Today, Tu«, Wed at 10.30am, 

I. 00,5.00 7.15,9.30pm. 

THE UTTLE MERMAID (G) Today, Tue, Wed at 

II. 00am. Adults at children's prices. 

THE GUARDIAN (M) Today, Tue, Wed at 1 .00, 
5.00, 9.15pm. 

THE TALL GUY (M) Today, Tue, Wed at 1 .00, 7.15pm. 

PRETTY WOMAN (M) Today, Tue, Wed at 10am,1.00, 
4.30 7.00 p m. Also 9.30 pm Tue, Wed. 

BIRD ON A WIRE (M) Today, Tue, Wed at 1 0.30am, 
5.00, 7.15pm, 9.30pm. 

BACK TO THE FUTURE III (PG) Today, Tue, Wed at 
10.30am, 7.15pm. 

DICK TRACY (PG) Today, Tue, Wed at 1 .00, 5.00, 
9.30pm. ■ 



OLD TOWN TWIN CINEMAS 



CADILLAC MAN (M) plus MAD HOUSE (M) Today, Tue, 
Wed at 9.30am, 7.00pm 



RENEGADES (M) plus NO HOLDS BARRED (M) 
Mon,Tue,Wedat 7.15pm. 



film is only showing once a day at Old Town Twin Cinemas? 

The Little Mermaid. 
Cadillac Man. 

Mad House. 

Renegades. i% Correct = 59.15 



8. Which 

A. 
B. 
C. 

D. 



4o 
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Difficult Item 

Read the part called CONTENTS and answer these questions. 



21. 




2 On the Movie set with Cuddles the Koala 
4 Beach Clean Up time 
6 Fox Strilces Again! 
8 Riding the Waves! 

11 (Mission Accomplished! 

12 Whales in Danger! 

13 Beat the Heat 

16 All aboard the incredible circus mobile 

20 The Craziest Creatures of them all 

21 Reporters* Roundup 
23 Animals Antics 

26 Poems and Puzzles page 

Earhear Magazine is published fortnightly 
by Ed Cares. All rights reserved. 



Write down the page number which is the beginning of a story that might be about: 

A. The mysterious case of the missing chickens. 

B. An exclusive interview with a furry movie star. 

C. It has feathers, fangs, fur and four wheels. 

D. Blue whales may be lost forever. 



16 



12 



1% Correct = 12.72 
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APPENDIX IX . READING URS7C3 • YEAR 7 



Miyax, an Eskimo girl, is lost on the Alaskan tundra when she meets up with a pack of 
wolves. 

1. She stepped onto the lake and skipped towards them. Halfway across she saw a dark 
head rise above the hill, and a beast with a head as large as the moon rose to its hind feet, 
massive paws swinging. 

2. *Grizzly!' she gasped and stopped stone still, as the huge animal rushed onto the ice. 
Amaroq and Nails leapt at its face and sprang away before the bear could strike. They 
were heading it off, trying to prevent it from crossing. The bear snarled, lunged forward 
and galloped towards Miyax. 

3. She ran towards her tent. The wind' /as in her face and she realised that she was 
downwind of the bear, her scent blowing right to him. She darted off in another 
direction, for bears have poor eyesight and cannot track if they cannot smell. Slipping 
and sliding, she reached the south bank as the grizzly staggered forward, then crumpled 
to its knees and sat down. She wondered why he was not in hibernation. The wolves 
had been sleeping all day - they could not have wakened the bear. She sniffed the air to 
try to smell the cause, but only odourless ice crystals stung her nose. 

4. The pack kept harassing the sleepy beast, barking and snarling, but with no intention of 
killing it They were simply trying to drive it away - away from her, she realized. 

5. Slowly the bear got to its feet and permitted itself to be herded up the lake bank and back 
to where it had come from. Reluctantly, blindly, it staggered before the wolves. 
Occasionally it stood up like a giant, but mosdy it roared in the agony of sleepiness. 

6. Yapping, barking, darting, the wolves drove the grizzly far out on the tundra. Finally 
they veered away and, breaking into a joyous gallop, dashed over the snow and out of 
sight. Their duty done, they were running - not to hunt, not to kill - but simply for fun. 

7 . Miyax was trembling. She had not realized the size and ferocity of the dark bear of the 
North, who is called 'grizzly' inland, and 'brown bear' along the coast - Ursus arctos. 
Large ones, like the grizzly her wolves had driven away, weighed over five hundred 
kilograms and stood nearly three metres tall when they reared. Miyax wiped a bead of 
perspiration from her forehead. Had he come upon her tent, with one curious sweep of 
his paw he would have snuffed out her life while she slept. 

•Amaroq, Nails, Kapu,' she called, T thank you. I thank you.' 

7ulie of the Wolves' - GEORGE, Jean C 

Easy Item 

10. How do we know that the wolves were protective of their mistress? 

A. They drove the bear away from the camp. 

B . They played games in the snow. 

C . They licked Miyax's face. 

D. They ran away from the camp. 

%Correct=:92.26 
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Moderately DifflcuU Item 

12. Choose the statement that is an opinion. 

a; Miyax thanked the wolve? 

- B. Miyax froze when she saw the bear, 

. C. Miyax was foolish to be travelling alone. 

D. Miyax's life was saved by the wolves. 

Difficult Item 

2. Arrange these statements in the correct order. 

A. The grizzly rushed onto the ice. 

B . Miyax ran towards her tent 

C. The wolves attacked the bear. 

D. Miyax saw a dark head rise above the hill. 

1.....D 2.... .A 3...,.C 4....,B 



%Correct=54.86! 



%Correct=39.04 



4o 
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APPENDIX X - READING URS7C8 - YEAR? 



1. She was still young and very shy. Sudden fame from the Olympics became a 
nightmare. *Thcre were few places I could go without people recognising me\ she 
wrote in despair. *Some wanted to touch me to see if I was real, others just wanted to 
shake my hand or get my autograph and I could often feel people looldng at me and 
talking about me...It got to the point where I didn't want to go anywhere but, if I did, I 
only went where I knew there wouldn't be too many people.,,! couldn't even go to the 
beach without people pestering me...I didn't have a Ufe of my own any longer but was 
pubUc property...! used to pray that I could be left a^^ 

2. As a result she lost her enthusiasm for running. Although she still won races, she 
failed to improve. Shortly afterwards, she announced her retirement. Most people 
believed that it was an injury that ended Betty Cuthbert's spectacular career in athletics. 
But later, Betty Cuthbert commented on this: *I retired in 1960 for the simple reason 
that ! tiiought I'd done enough', she said. *But eighteen months after, ! thought I 
wanted something to do and didn't know what Suddenly a little voice kept telling me 
that ! had to run again. ! thought about this for two months, because ! didn't want to 
run. But ! couldn't slsep at nights because of this voice telling me ! had to run again. 
And the little voice didn't stop. So ! decided ! was going to run. And as soon as ! 
made the decision ! felt terrificr 

3. So she returned to training. She was then too old for the short sprints, so she chose the 
400 metres— a more strenuous event that relied on staying power and judgement of 
distance rather than flashing speed 

4. At the age of twenty-six Betty was selected to contest the 400 metres event in Tokyo in 
the 1964 Olympics. 

Even when she qualified for the final, nobody expected her to win. And yet, when the 
moment came she led the race from start to finish. 

And so, eight years after a triumph that nobody believed she could repeat, Betty 
Cuthbert once again stepped onto the victory rostrum at an Olympic stadium to receive a 
gold medal. And because she had not been expected to beat younger athletes over a 
distance not suited to sprinters, her fourth gold medal was perhaps the most satisfying 
of all. 

5. When asked later what had given her most pleasure as an athlete, and what she missed 
most in retirement, Betty Cuthbert made it clear that it wasn't winning medals and 
getting her photograph in the newspapers. 

*The emotion afterwards...those first ten seconds after the event, before ! felt all those 
agonising pains...that's the moment I'd like to have again', she said. That's what she 
felt was best about athletics — ^tiie feeling mside herself. Something very private. 

^Champions' - NELSON 



Easy Item 

7 . Why did Betty compete in the 400 metres event? 
A. She would have less competition. 
B • She could win more medals. 

'± J 
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C. She was too old for short sprints. 



D. She would have less training to do. |%CORRECT=92.96 
Moderately Difflcult Item 

15. - In paragraph 4, the phrase she quaUned for the final means 

A. Betty was awarded a place in the finals because of her previous Olympic 
success. 

B. Betty was the best Australian athlete. 

C. Betty reached the final having won her earlier races. 

D. Betty was the oldest competitor in the race. 

'7oCORRECT=61.S7 



Difficult Item 

13. In which year was Betty first successful at the Olympic Games? 

A. 1952 

B. 1956 

C. 1960 



D. 1964 i%CORRECT=23.31 



ay 
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AiPPENDIX XI- READING FOR DIFFERENT PURPOSES - YEAR 7 
Easy Item ^ 



NORTHERN 
TERRITORY 



News 



SUNDAY AUGUST 5TH 1990 



PRIZES 

WINNING TBAM 
In 00ch clusification 
$i50 Op4n Ord0f for Goods 
At Casuarini Square 
TiEAM 

(^k>it Monny R»i$9d) 
Voucher for r#jm Oinnitr 
Vsiu0$2SQ 
SCHOOL 

(Most Mofyy Raised) 

Voucf)9r for Books 

Vslu0$25O 

INDIVIDUAL 

iti Ovr 77j# L/n« 

25krrUlOKm 

T-shirt 9i Vouchers 

For iihO09 

INDIVIDUAL 

Most Mofl0y Rms9d 

R0tum Tflp for 2 

ViM D*lMX9 Co»ct)iin9S 

snd th» GhMn to Ad^ltid* 




Entry 't>e .5 j 

to Cjrzs^rtjr.d 
ComrTLntty San/ices 
(Supponmg thm 
Disaoiod) 

25.000 Metfs 
Stifl 7.00 am 
MirrarM Spotting 
CofTplax 

W.OCO Klairas 
St Jul $. 30 am 
NigMcUtt dOit RifTtp 



29th An nual 25000 and 10000 metre 

WALKABOUT 




ENTRV rORnS ANO SPONSORSHIP FORnS AVAILA8LC FROn 
•QPFICIAL POiTOfPlCtS cCASUARmA SQUARC iNfONnATlON BOOTH 
•NT tttWS cANZ lANtCS •CARPCNTaRIA COnnUNlTV SCRViCCS. 3-S 
WtUtROO STRttT. TIWI cPaULS NT 



Read the WALKABOUT advertisement and answer the next five questions. 



2. At what time does the 25 000 metres walk begin? 



A. 
B. 
C. 

D. 



5 am 
6am 

7 am 

8 am 



% Correct = 96.37 
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Moderately DifHcult Item 

Refer to the DICTIONARY section of your news sheet to answer the next 5 
questions. 




221 



dai>y 



Dd 



t. 4ili 



D, d, n., O't ut d't oi dt. 

Itiicr u\ ilif i iiKli^lt «l|ih3liti 2< 

2im1 IKXC llf iIk Mile llf llMlltl 

'd, «lM»fi luim o\ had m would. 
i., Akkrtv, 1. JiUghiei 2. Jeleic 3- 

ptnny, pence. ||. <itmar\H\\. 4. dieJ. 5 

diilcci. ». Jmrneief 7. J«n»ny 
D, I. Roman numei«l for 500. 2. Chf"* 

5>-mWf dcuieiium. 
OAIi'. n. Jeieclive AUo, d. 
OA 'di 'ci/, " A*6f*v USA 

Aiiorncy. 

dib /(l;cb/. V. dibb«d. dtbbfng. n 

Ovi I. I" MMirU 111 i«p ueallyi 
>nh Hi iMMiM ^iil^fniHt 2. Ill I'm iM» \* 
luhunHf) will* IikUi MMilre^ Of i 3. i«« 
KmmIi On. 4. m"".^ 

•t *nJi i»»< l>«»ul ill liimeihiciR siid 5 ■ 
initti q»i»miiy. <M» »•* WHiicthinH M»«ist 
IMIil 

tftbbto Aln lt.ll.. f . -btid. bllng < >!■ ( 1 ■ 

Id di\* ici • liuiiu*. spUvl. 

On 2, ii» I'hy iti w«if I. Willi ih« liamU 
Of (ft! 3. to Ju •nyihiriR uiilioni sennits 
imeieit: 10 - hittaturr lIMcm ' 

-dftbblir. 1. 

tftbchick ALTbifik/.- n. iiiy »! viii...i* 
Auii. fit liui(»(»ein gfebc^. 

tab hind, «. Cpthn. i<i»«n puitcuUiiy 

ikillcd (uvi. (ui. hy «l) 
d« CApO AU kapmi/, «*/v. (muiictt dtiec- 

lion) from Ihc bfKinnin| \U.\ 
dKhKhund /UTk»»ml. MjvIhJml/. " 

nun bleed nf tmJill dn| wuh Inn^ body S 

nf? ihoit le|». [<i Ptcht b*d»er * //«"d 

dMly< /'d.Tklil. -tl/, « 1. 2opl. finiei or 
we. 1 r«fX font (del. 6) o( 5 iylUblei. 
•AC liMis MIowed by 2 ilmM. "( m molein 
Ht%t, unt acccnieii loltowed by 2 un«t- 
ctnicd, ill '(itnily 4iul ImmiMly* |M1-.. 
(lum I., Uom Ok: r»n|ei ot to<| - d»clylle. 

did /d«d/, ft. C#//<»f 1- At»Ot diddy. 
filhet. 2. (lorm «>! «ddre« to «n olilei 
m«n). |e»itier d*ddt, nuiieiy lubiiiiuie lui 

Mm rdatla/, m. movemeiil in iti 4 liter- 
time linm »houi I9IJ lo 1922. ^-liKb 
Wibfftlely oaended by |oinn »»*'"»J 
iiadiiional aiiiiiie & locia! »tanrtiids IF 
itda hohbyhoi«e, xymbol n( ihe movement] 
-didAltm, n -didiiil. n 
Mdy-tong-ltgi /.liTili 'lnn ii(i'^* " 
A fl «M«li ^pulet 
•{ten ImtiHl imhMit^. 

|*do /'dcHkHiA n , /.I -^i, -do^i. I- r«n 
«l pedeiiat iKiweeii haie A lap 2. In^^rr 
UomA pan «t( an inside wall fiiiiOKd in 
villpapei. laliMC. painl. eic |ll die. i.iil»c. 



P«(ietiali Uom l.| 
dttmon /'iliuon, M.ii./, n \ (in (Jierk 
mv«linliiKy> • « seciMidacy gitd b. gull 
diiM spun "1 • P*«cc UI |«:i«»»n 2 
.dtmon. (I., liniii lik) - dMmonIc, a4t 
OAF, M&frrev delayed auJitmy lecUbaik 
diffodU rd.tl.i.lih. n I. plani wiih yellow. 
Itell Oiajtcd llnweis 2. lulu "i P^l< ycH"* 
i.ilfiii |uiic<}»l«Micd v»i id Ml; alfrJtUf. 
((..Ill t ik .nr>i.«iif/iM| 
dtft iliili . ui/i I. vnipl* »'i liMiU^li a. 
luJid. iinane. Aliu. dtffy {OL jf JW«» mild. 
nt€ck| 

dtg' tl.tg '. t wmil, utu. duty, (rum 

^lleep'^ liMidi|uaiien 
dag^ d.vn '. " CoWiW odd 01 amusml 

dig^ d.vg , m CoHoq t. an nniidy m iliiiy 
r<i\ttn 2. i^non lackiitK in «)le 

- dtggy, aJ; 

digger 'M.cjf.T/, n \. weapon wiih »hnii 
l>«iiiiied Made, like a small vwmd 2. 
i'unf iiMik [h iisfil lefeicmeN. en . 
i.t.elisk 3. look dtggatt. tu liKik auKuly 
i.( iIifeairiiiitKly |M1'.| 
dtggcf orchid, n. kunt <•( nit^ltul oden 
litiniiMM Ui«f nia^e* «»« nces m tn^^ial 
I.Mfsis llf NSW Ai Mill! t;i.i 

digo /■.iniMHi'. r' -go*, go**- 

((»//fiiiivf> |*f«i»n 111 I am* laie.eip an 
lialiaii, Spaiiiaid w I'uMutuese ' Aliu. 
Oigo. 1> Sp Ihrf Janwsl 
d»hlU / dctlia . n kind ol plant, naiive in 
Me^iiu & Central AfiKiKa, widely <.mIii- 
vjicd lur 111 ihiiwy (luwen. |NI.; named 
adet A i>t\ht.d\td 1789. Snedijli bolaiii«| 
dally /"deili/. #f</ . pi- t^**. 
OaJt I. done. ha|i|*enin| of aj>p«aiin| 
eaih day or each weekday. Om. 2. new*, 
paper appearing each day 01 each week- 
day 3. woman employed 10 come & do 
houiewoik every day. Oadv 4. every diy; 
da> by day: S^ie fkontd th* h^ipnat 
dainty /'dcinn/. , -ilaf, -tlatt. « , fl 
•tiai OdJr 1. delicalely pleasini in 
api«rarame or mnvemcni. 2. pleatinu to 
the lavte; delitiimt. 3. Itavinf pariiiiilar 
tasteti laMithuut. On 4. t»iiifiliiii« 
(dcaiinK in the ttsie; ■ deliiaty (Mli. Il«m 
til-. Iiiiin I.; wuMliineii) ■ dalnlHy, 0dv 
dairy . di.iii/, 1. r'- dalflaa, «iJ/, On. I. 
plate » here milk 61 cream are kep< & made 
mm butief & cheese 2. »bop of company 
Utai tcllj milk, builei, CK. 3. (the cowl 
(Ml) I (arm which ii luamly devoted lo iIk 
piiHlmiiin* ol milk A milk ptoduiit. 
Cijti/ 4. relitmi to or made in a - (Ml: 
Jfi lemile lervani t'tt tRvl - dakYlf»g. 



dala /Mcia^'. " raised platlorm al the end 
nl a mom, l"i o' honoui. speaker'^ 

desk, eic IMP., /lom t)r. Imm I.I.. i«ble) 

delay dc/i'. h. r' ^•"'^ 
pLiiti wliM*e lli.wet hea.h have a yftli.w 
ici.ue S *liiie layi 2. any »iinilai sha|ird 
llimei ol dineietii rolnurs 3. puah up 
datalea. (><l«w i<< l^c dead 4( buiied |<>n 
ditffct/utt 'laj'i eyel 



27. For what substance is D the chemical symbol? 

Ans. DEUTERIUM 1% Correct = 62.72j 
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Difficult Item 



i 





BOOKCLUB 



INCLUDING 



TFFNAGE 
HOGKCLUB 




THIS ISSUE 



LAST ISSUE 



DEVIL ON MY BACK 
Monica Hughes. 170 pages. 
I can't conctntrats, Tomi thcugnt sn 
panic. . . I cant . . . 
Could tn«y throw mi out new? Could 
1 be programmtd into a siava iiks 
Grog. . .? 

In ArcOnt, nothing Is mora irrportant 
than knowiadge. . , failures are 'rapro- 
cassad'*thair Drains wncxad forsvar. 
Tha computar njlas«no cna cuastlons 
Whan Tomi doas. ha discavars tha 
shattaring trutn dahind tna r/rannicai 
computar systam of ArcCna. 
This knowledga could cost him his 
(ifa. . . 

flflp; was S6.95 now$6.00 



JESSI AND THE SUPERBRAT 
Ann M Martin. 138 pages. 
Baby Sitters Club #27 
A Star. . . hara in Stonayorook. . . 
WowK . . and I was going to ba 
bady*sitting for him. . . 
Jasai couidnl bailava har lucK! 
What would Darak Mastars ba lika? 
Fascinating? Trandy? Brilliant? 
No. . . just a 'regular kid' wno's not vary « 
popular at school • tha boys cail him 
*spoiiad brat'. 

But Jassi likas him and is vary 
imprassad with his exciting stonas 
about hollywood. . . baby sitting and 
battat suddanly saam so bohng. 
Partiaps sha should giva tham up and 
concentrate on becoming a star. 
yRRP: wasU.50 now $3.50 



AUSTR.\LUN JUNIOR FIELD 
GUIDES • BEETLES 
Eleanor Stodart. 84 pages. 

Some bcciJc* arc borcti. but bceilcs 
iren't borinj! 
Far from ic, in fact some beetles hiv© the 
mo»t extraordinary habits. . . 
•BombadUr beetles mike putrid pops 
•FiiefUes have flashins night lights 
'Whirligig beetles swim in circles, . . 
YouU find: ho* to teil beetle* trom 
other insecu; where they live • and of 
course, . . lots more! 
To help you tell a dimg beetle from a 
diving beetle (and others) th^rc is a full 
colour photograph of each beetle. 
Entomology has never been so much 

^pp. wasS8.95 now 56.30 



PETNAPPED 

Virginia Vail. 108 pages. 

Animal Ino #8. 
"I saw the notices about .Miss 
Raffcrty'i dog and Mfi Van Reefs 
cat. . . Several other people I spoke to 
today are missing pets as well [ said 

Mn Sparks. 

It's beginning to look • *eil peculiar! 
One by one. ihe pets in Essex are 
disappearing - but that's impossible 
Perhaps they're been pctnappcd! 
However, when Doc asks Shenff 
Welgal to invcsiigate. the shenff isn't 
very enthusiastic • it seems missing 
pets aren't high on hii list of police 
priorities. If uftio Val, Toby and 
Miss Maggie to do the job for him! 
.RRP: was $^.95 now $4.00 



30MB AuSar ay ?tn%\9 Ciafi«i«. 

■"^rifi i I scrna zr. eci*2 T.9 Sar^a 
'.^sa. 

Ann co-^tc a: -av. '.vi r« ssr ;s:!'5 
tM :as*-a"^- r^'^> ''"^ 

.» :,mt :s :f<i "x^ af ■ 
qS?: was 5,535 n«w SS,30 

CLAUDIA AND THc SAO GOOD-aYE 
by Ann Martin. ISO saQta. 
Baby-aittara Ciu» a2* 
ClauSia'. Vi.'m.siae. . .' C:aua;a 'a.*, 
nona anc asanaonac- ' "^ta M«m:, tna 
mcu^ac. " -aia ' Siit tr% 
raaiiy maan 

qRP: was S^^53 now 53.50 
JACKAROO by Chynthia VoignL 
214 paoaa. 

Swyn naa naara tna a^a^a Ol 
jiCKaroa, :r^a matnac su::aw "ara wno 
;ava aia ;3 tna naioiau ano manay to 
'.na ocor. 3u: tna opasn: Daiiava T.tn 
. urtil sna 'mcf a szmk a rr\MtK ane a 
swcre m ir asancanac sas;n.- 

was 5o.33 now SI.30 
THE LEGACY OF LsHR 
by Kathanna Kurtz. 2CK pagaa. 
Otdar raadars. 
•>.a r!tar»;ai!ar cruiiar Vai^yna » 
:rouaia. Saraona =r jcr^atnng :i 
^iiiirg fa ~a«». ona av sno. Ara tna 
'cur »ir.s;ar ,anr zi'A 'assonsiaia' 
qa» was i5.35 now Ja.50 

PARTY LINE A Sataa. pagaa 
V.arX >t "coKafl an tna 'arty '.na. I't 
10 aaiy !a -an^ ta ;:r:s -nan you fa 
ftvii.aia. a-", sor-anir? waifO •» jstn; 
:n >a z.r.t sra ta.^m; ana ..STamn;. 
arc S5ta2saaf:na: 

5p3r «is 35 53 now Si.SO 

7J?wE anCST STCaiES <annatn 
iraitnd. :CS pagai. 
■.V*-a; *c;,.3 aa J /cu »a* i atrian 
lacaar - -a-: 2' =»*t, a-a 

s:«a :yz.z^ i z'z.% *a«i' 
S.«;»ar ;ta':«» =' a''cs-*"a*» '"*t 
»ct.a / -assa-as 

2:53 **as S3 9S -^ow S3. 30 



'.s*ar.5a' 



"•aart* 



:v ^'-aav 3 



J 
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Use the STAR BOOK CLUB information to complete the order form. 



30 - 32- Jill Reader in Year 7A, is going to order some books through the *Star Book Club'. 
Fill in the order form for her, using ticks in the correct boxes. 
She wants: 

*the latest Baby-Sitters Club book 
*a novel by Chynthia Voight 
*a book about ghosts 

*a book to help her with a project on insects 
*a story in which a computer system is the villain 



30. 


% 


Correct = 


69.20- 










31. 


% 


Correct = 


35.99; 










32. 


% 


Correct = 


64.171 



STAR STUDENT FORM 




Name JILL READER Cass 7 A 

Total No. of Books S 

Due back at school by 3 NOVEMBER 90 




THIS ISSUE STAR 


Aust Junior Field Guides: Beetles 


S6.50 


✓ 


Balyet 


56.00 




Devil on my Back 


S6.00 


✓ 


Flight of the White Wolf 


S4.50 




Friendship Pact 


S5.00 




Homecoming^ 


S6.00 




Jessi and the Superbrat 


S3. 50 


✓ 


Looks Great! 


S6.00 




Petnappcd 


54.00 




Silent People 


S4.00 




Eyespy Magazine No. 5 1190 


53.00 




THIS ISSUE TEENAGE 


April Fools. 


53.50 




Bianca 


S6.00 




Empty Sleeve 


s6;oo 




Friends Are Like That 


54.00 




LAST ISSUE STAR 


Bojggle of Bunyips 


S6.00 




Bomb Alert 


55.00 




Claudia and the Sad Goodbye 


53.50 




I am Susaimah 


56.00 




I Want to Go Home 


54.50 




Into the Dark 


56.00 




My Friend Flicka 


56.00 




Pet Makeover 


54.00 




Phantom Tollbooth 


56.00 




Spy Code Handbook 


56.00 




LAST ISSUE TEENAGE 


Jackaroo 


156.00 


1 / 


Legacy of Lchr 


156.00 i 


Party Line 


54.50 j 


True Ghost Stories 


153.00 


: / 
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APPENDIX XII . READING ABC8 - ABORIGINAL SCHOOLS 



A long time ago when the earth was young, three friends Goanna, Snake and Kangaroo, lived 
near a wate±ole. But Snake was jealous. He wanted to live in Goanna's safe hole. 

'Give me that hole. It*s mine\ said Snake. 

•No', said Goanna. *It's mine. Dig your own hole.' ^ 
*No, I want that hole', said Snake. 

* Alright, you can have it', Goanna replied. He turned to Kangaroo. 

* Why don't you leave this place and come with me? ' 
*Yes', said Kangaroo, TU go with you'. 

Kangaroo and Goanna left Snake. However, Goanna had put rocks in the hole during the 
night Snake slid down the hole, feeling happy because he had won the territory from 
Goanna. Then he started to feel hajd, sharp rocks. He said to himself, *It's too hard in here, 
ril leave this hole and go away'. 

Kangaroo and Goanna were watching from behind a bush on high ground When Snake went 
away, they went back to the hole. They were very happy as they took the rocks out of the 
hole. *It's good to use your brains when you have a problem', said Kangaroo, smiling at 
Goanna. 



Easy Item 

1 . Goanna, Snake and Kangaroo lived 

A. in the sea. 

B . underneath the rocks. 

C . behind the bushes. 

D. near a waterhole. 

% Correct = 70.27 



Moderately Difficult Item 

1 0. The best name for this story is 

A. How Kangaroo Helped Goanna. 

B . How Goanna Went Away, 

C. How Goanna Tricked Snake. 

D. How Snake Tricked Goanna. 

% Correct = 42.10 
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APPENDIX XIII . READING FOR DIFFERENT PURPOSES ABR7 - 
ABORIGINAL SCHOOLS 



DJAWAL-IDI* 
VOLUME FIVE, NUMBER 3 
NOVEMBER 1980 


Illustrations by: Wilma Peters, G. Aitken and 
Sharon Genovese 


*An Aboriginal word meaning 'Storyteller' 
Cover. Crab based on a traditional drawing 




CONTENTS 


RAISING MONEY- 
SOUTH HEADLAND 


1 


LOST AND FOUND 14 


nTVTTMrr A HELPING HAND 


4 


YELLOW BOY 17 


LUMP AND LEAN 


6 


BOELLNG THE BELLY 1 8 


A VISrr TO THE AIEIPORT 


7 


LESSONS IN THE BUSH 20 


USING A RIFLE SAFELY 


8 


THE EMU ANT) THE • 25 
BUSH TURKEY 


PUZTIE 


10 




FLOODS IN ONSLOW 


11 


• 


Published by: Djawa-Idi 

Aboriginal Education Resources Unit 
30 Ord Street 
West Perth, 6005. 
Phone (09) 322 4377 

© 1980 


A co-operative project involving the Catholic 
Education Commission, the Education Department of 
W.A and 

Mount Lawley College of Advanced Education and 
funded by the Department of Aboriginal Affairs. 

ISSN 0314.7797 



Moderately Difficult Item 
6 . What page is the puzzle on? 

A. 6 

B. 10 

C. 11 , . 

U 25 !% Correct = 63.67 



Difficult Item 

4. How long is the story 'Lump and Lean'? 

A. 1 page 

B. 2 pages 

C. 3 pages 



D. 4 pages „ ' !% Correct = 28.40 
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APPENDIX XIV . READING ABCIO - ABORIGINAL SCHOOLS 



LEARNING ABOUT LEECHES 

When I was a little boy about ten years old my father would often take me hunting and fishing 
in his baik canoe. Whenever we arrived at a likely place he left me sitting in the canoe while he 
waded Arough the marshes looking for wild game. 

One day while looking for geese, father told me to climb a tree and wait for him othenvise the 
leeches would eat me. At that time I did not believe him so I went to swim after him in the 
water. When father saw this he came towards me and said *Look at yourself, Mirritji!\ It was 
then I noticed all the leeches hanging from my body. I started to cry and tried to pull the beasts 
off. Whenever I took one off a lot of blood came out of the wound. I looked to my father for 
help. Then I saw many more leeches hanging from his body because he had to go into the 
water to help me. 

Father quickly took some leaves and paperback and made a fire. He told me to stand in the 
smoke and while I was doing this I saw the leeches drop from my body one by one. At first 
father did the same but then he remembered the bark canoe so he had to go into the water again 
to retrieve it. When he came back he stood in the smoke for a second time. 

Afterwards we went back to the canoe to go home. My father had made a platform of branches 
and leaves to cover the goose eggs so that I could sit on them without breaking them. But I 
was feelmg too sorry for myself to ride home in tiie canoe. However, I had learnt yet another 
lesson. 



Easy Item 

4. On this day, Mirritji*s father was hunting for 

A. emu. 

B. geese. 

C. wallaby. 



D. goanna. 
Difficult Item 

1 0. Put these events in the right order 

A. The leeches dropped off Mirritji 

B . Mirritji stood in the smoke 

C. Leeches got on Miiritji 



% Correct = 63.21 



First....C.... Second B....Third...A !% Correct =: 30.1l| 
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APPENDIX XV - READING FOR DIFFERENT PURPOSES ABR16. 
ABORIGINAL SCHOOLS 



11^ ^\ IP i\u m w A 

EXCURSION TIMETABLE 





AniMI Tnilways 



Autmiian Airlinn 



MONDAY 


TUESDAY 


WEDNESDAY 


THURSDAY 


FRIDAY 




7:00 am • braakfast at 






7:00 ain - Bus from 




Kormilda 


Aa DAY TRIP 


MJL DAY TRIP 


Kormiida to Darwin 










AirpOfi 


%M am • Uav« 


8:00 am • Bus to Cily 


TO 


TO 


3:00 am • Laava Oarwm 


Pipunyt on Ansatt 


(or Shopping 






• FUgm 63 Australian 


TrtMways 






Airlines 






KAKAOU 


MANDORAH 




12:00 • Arrtvt at Atict 








12:00 - Arriva at Alica 


Springs Airport 






CN 


Springs 






NATIONAL PARK 






IXM pm • Laavt for 


1:00 pm > Return to 




The FERRY 


1:00 pm - Ltava (or 


Darwin • Fitght 39 


Kormilda 






Papunya on Anseit 


AuatfaMan Airttnas 








Trailways 




Gamas Afltrnoon 


RETLRN 


RETURN 




5:00 pm • Arriva in 








5:00 pm • Arriva 


DanML Sua to Kormilda 




TO 


TO 


Papunya 


pm • Dinnar at 


6:00 pm D\f\g\%i at 


KORMiiDA 


KORMILDA 




KormHda 


Kormiida 










7.00 pm - Bus 10 








jB'iskait>all Courts 









Moderately- Difficult Item 

4, Where do tiie children sleep in Darwin? 



A. 


At Mandorah. 


B. 


At Kakadu. 


C. 


At Papunya. 


D. 


At Kormilda. 



% Correct = 62.59 



Difficult Item 
2. 



How long does the Ansett Trail ways bus take to get from Alice Springs to Papunya? 

A. . 7:00 am- 1:00 pm 

B. 12:00 noon - 5:00 pm 

C. 1:00 pm - 5:00 pm 

D. 6:00 pm - 7:00 pm 

5o 



9o Correct = 30.87; 
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